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Abstract: Enriching teachers’ pedagogical strategy using the role of global competence learning
model. Objectives: The research basically aims at improving young teachers pedagogical
strategies by using the role of global competence learning model. Methods: Method used in
this research is descriptive quaitative with triangulation of data (observation, interview, and
documentation). Findings: Implementation of global competencelearning model in thelearning and
teaching process makes the young teacher will be more focus on pedagogical process and
professional competence. Moreover, new cognitive skills given in the learning-teaching process as the
point of enriching teachers’ pedagogical strategy could be achieved well. Conclusions: By the
resourceful and creative learning model, they will feel to get involved actively and will be more
communicative and interactive in experiencing every activities of learning-teaching process as
well.

Keywords: Teachers' pedagogical strategy, learning models, global competence.

Abstrak: Memperkaya strategi pedagogis guru menggunakan model pembelajaran
kompetensi global. Tujuan: Penelitian ini pada dasarnya bertujuan untuk meningkatkan
strategi pedagogis guru muda dengan menggunakan peran model pembelajaran
kompetensi global. Metode: Data yang digunakan untuk melamar misionaris muda yang
ingin mempersiapkan sebagaiguru di Papua dan Kalimantan. Metode yang digunakan
dalam penelitian ini adalah deskriptif kualitatif dengantriangulasi data (observasi,
wawancara, dan dokumentasi).Temuan: Penerapan model pembelajaran kompetensi
global dalam proses belajar mengajar menjadikan guru yunior juga akan lebih
fokus pada proses pedagogis dan kompetensi professional. Selanjutnya, keterampilan
kognitif baru yang diberikan untuk memperkaya strategi pedagogis guru dapat tercapai
dengan baik. Kesimpulan: Dengan model pembelajaran yang kreatif dan kreatif, mereka
akan merasa terlibat aktif dan akan lebih komunikatif dan interaktif dalam mengalami setiap
kegiatan proses belajar-mengajar.

Kata kunci: Strategi pedagogi guru, model pembelajaran, kompetensi global.
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m INTRODUCTION

Rapidly-changing information technology
not only encourages new possibilities, but also
eadly disrtuptsemerging possibilitiesandideas
inagplit second. Education asoneof theindustry
sectorsaffected by this phenomenon must be
prepared well by the teachers as the agent of
transformation. Being ateacher isnot only to
pass the cognitive and some practical
requirementsaswell, but they a so havehighly
demanding required.. These three aspects,
cognitive, affective and psychomotor show the
quality of the teachers to have. In this case,
teachersarequdifedinther fiddasingructiond
only. In other words, They should have
“teacher’s professional competence”.
Competence can be define as the skill,
knowledge, attitude and motivation to manage
the educational process and get the students
outcomeswell.

Pedagogy isapart disciplineof Education
concerned with the accompanying of achild so
that he or she can becomearesponsible adult,
asopposed toit being used to describethe study
of education and training (Roberts, 2007).
Reece & Walker said that a pedagogical
approach may be described as a teacher
dominated |earning Situation (Roberts, 2007).
The pedagogical ‘knowledge base’ of teachers
includesall therequired cognitive knowledge
for creating effective teaching and learning
environments. Research suggests that this
knowledge can be studied. Identifying the
content of thisknowledge base, however, isa
complex issue (Guerriero, 2017).

Knowleset a. (1998, 62) describehow
the pedagogical model, the model used for
teaching children, is focused on the teacher: “The
pedagogical model assignsto theteacher full
respong bility for making al decisonsabout what
will belearned, how it will belearned, whenit
will belearned, andif it hasbeenlearned. Itis
teacher-directed education, leaving to the
learner only thesubmissiveroleof followinga

teacher’s instructions.” (Roberts, 2007).

The pedagogical ‘knowledge base’ of
teachers includes all the required cognitive
knowledgefor creating effective teaching and
learning environments. Research suggeststhat
thisknowledge can be studied. Identifying the
content of thisknowledge base, however, isa
complex issue (Guerriero, 2017). Knowles et
al. (1998, 62) describe how the pedagogical
model, themodel used for teaching children, is
focused on the teacher: “The pedagogical model
assigns to the teacher full responsibility for
meaking al decisionsabout what will belearned,
how it will belearned, whenit will belearned,
andif it hasbeen learned. It isteacher-directed
education, leaving to the learner only the
submissive role of following a teacher’s
instructions.” (Roberts, 2007). Woolfolk
suggeststhat adigtinguishing festure of pedagogy
isthe properties by which it is defined. Four
key properties characterise pedagogy: therole
of the student, therole of the teacher, student
experiences, and the student’s readiness to learn
(Kasozi, 2009).

Accordingly, twenty-first century
instruction is based on three pedagogical
principles — personalization, participation and
productivity. Thisframework allowslearning
through authentic real-world contexts, carrying
out projectsfrom beginningto end, and solving
problemsasthey arise, all of which constitute
powerful learning Strategies (Scott, 2015). The
artful competence must be applied wdl intheir
professional teaching. By enrichingtheir own
knowledge appropriately, teachers would
increase language use in relation to the
knowledge of theworld and viceversa. Learn
and teach serve as a significant subject for
teachers to comprehend as they must know
when and how they apply theexpertise properly
suited to thelearning and teaching process. In
other words, pedagogical characteristics are
important role in enhancing teachers’
knowledge, cregtivity, motivation, belief and kil
to put something acrossto othersparticularly in
ateaching-learning circumstance.
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Teacher pedagogica mastery in the
teaching-learning process really depends on
teachers’ proficiency in using the appropriate
teaching method, mode, Srategy and technique
to convey the message of theaim of learning
component. Unfortunately, most of theteachers
insome school still use conventiona method
wherethe studentsare asked to memorizethe
seriesof very often which causesthe boredom
to the students. That is the reason for many
teachers to equip themselves with a good
preparation in order to motivate the students
through interactive, interesting and enjoyable
classroom.

The pedagogic process of learning
languagefor students need specid attentionin
providing such learning materials sincetheir
interest relieson physica activities. Inthiscase,
teachers should analyze the students’ needs to
avoid harmful backwash asthey might have at
the end of thelearning process, particularly in
learning language. Sincetheyoung missioners
who want to be a professional teacher, they
should put their interest of learning mostly on
creative activities, various learning models,
multimoda text assgnments, cregtivemediaand
strategy as well might be considered as the
solution to overcome the teachers’ needs to
enhancether professon competenceinlearning
and mastering pedagogical technique,
particularly enrich teachers professional
pedagogic.

Layzdl, Lovdl, and Gill define pedagogy
asaset of strategiesimplemented by teachers
that isintended to facilitate student learningin
an academic setting. We define peda- gogical
productivity astherelationship between costs
and outcomesbut, likethe other authorsinthis
volume, weconsder outcomesto benot merdly
student credit hoursbut also student learning,
satisfaction, and retention (Walvoord & Pool,
1996). Accordingto Sawyer, pedagogiesthat
support deeper learning resultswhenindividuas
bypass expectations to memorize and repeat
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disconnected factsand knowledge (with limited
gpplication), and instead sei ze opportunitiesto
grasp difficult concepts and complex idess,
evd uate newly presented ideas, and summarize
their own reactionsand insights (Scott, 2015).
According Mulyasa that, pedagogical
competenceistheability to managethelearning
of learnersindudesan understanding of learners,
instructional design and implementation,
evaluation of learning outcomes, and the
development of learners to actualize their
potentia (Hakim, 2015).

Componentsind uded inthepedagogicd
competency, namely: (1) controls the
characterigtics of leasfrom the physica aspect,
thespiritua mord, socid, cultura, emotiond and
intdlectud; (2) control of learning theoriesand
principlesof learning that educates; (3) develop
curriculum related to the subject matter; (4)
conducting educational learning; (5) utilize
information and communication technol ogy for
the sake of learning; (6) facilitate the
development of potential learnersto actualize
their potential; (7) communicate effectively,
empathetic, and manner with the students; (8)
conducting the assessment and evaluation
processesand learning outcomes; (9) utilizethe
assessment and evaluation for the sake of
learning; (10) takeactiontoimprovethe qudity
of reflective learning. For the purposes of
analysis of the pedagogical concepts used
measurement indicators, anong others; leve of
understanding of learners, instructiona design,
andimplementation of educationd learningthe
diagnosis, evaluation of learning and
development of learners to actualize their
potential (Hakim, 2015).

Abbott said thay learning that reflective
activity which enablesthelearner todraw upon
previousexperienceto understand and eva uate
the present, so as to shape future action and
formulate new knowledge (Qvortrup, Wiberg,
& Christensen, 2016). According to A.
Hargreaves, the change can be linked to
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globalization, the emergence of ‘the knowledge
society’ and an enhanced focus on innovation
and creativity. Knowledge and learning are
cons dered asfundamenta resourcesfor future
development. Sugtainability, learningintermsof
learning outcomes, and lifelong learning have
becomeincreasingly recognized asimportant
factors in the “global competition” (Qvortrup,
Wiberg, & Christensen, 2016).
Winaaputra(Sugiyanto, 2008) suggests
that the learning model is a conceptual
framework that describes a systematic
procedurein organizing learning experiencesto
achieve specificlearning objectivesand serves
asaguidefor learning and thecrier proclamed
and teachers in implementing the learning
activities. Derived from Andersen’s, seminal
work, thelearning model positsadirect, linear,
and causal relationship between teacher
nonverba immediacy and student affectiveand/
or cognitivelearning. Thismode proposesthat
teachers’ immediacy behaviors communicate
affect and positive attitude, whereas teachers’
nonimmediacy behaviorscommunicatedidike
and negative attitude. Thus, teachers’ nonverbal
immediacy behaviors directly affect student
learning without any mediating factors (Zhang
& Oetzel, 2006).
Dennison and Kirk describe four
elementsinalearning process, drawing onthe

model by Kolb (Qvortrup et d., 2016):

Do

Apply Review

Learn
Figurel. Amodd of thelearning process

Thiscydehighlightsactivity inlearning (Do), the
needfor reflectionand evduation (Review), the

extraction of meaningfromthereview (Learn),
and the planned use of learningin futureaction
(Apply). The model may describe the process
for alearner on her/his own who is actively
making sense of alearning occasion, or for a
group of learnersinvolved together. Whatever
the overall time scale, time is required for
individuasto reflect, make meaning, and move
forward. Other elements, such asthe previous
experienceof thelearner, thecontext of learning,
andtheeffects, areincludedinthemode bel ow
(Qvortrupetd., 2016).

Learningisanactivity of mekingmeaning
—construction — not simply of receiving. The
socid dimensonisawayspresent, andinsocid
contexts collaboration supports learning.
Effective learning hasto be regulated by the
learner, not the teacher. These aspects of
effectivelearningaredl connected by thefourth
feature, meta-learning — being aware of the
processes of their learning, how they are
learning. Effective learners have learned to
monitor their strategies, purposes, outcomes,
effectsand contexts (Watkinset al ., 2016).

Effectivelearningismorethanmerdy the
results of good teaching. It is enhanced by a
learning environment that includes active
interactionsamong faculty, students, and student
peers. Effectivelearningisachieved throughthe
use of creative strategies designed not to
entertain but toinform and stimulate. The best
waysfaculty can bring about effectivelearning
areby recognizing sudentsasindividuas, with
unique, persond waysof knowing andlearning,
by creating |earning situationsthat recognize
diversity, and by providing empowering
experiencesinwhich studentsarechallengedto
think (Bradshaw, 2016).

Each student isdifferent, and when it
comesto learning styles, the onesthat prove
themogt effectivedepend onwhoisbeng taught.
Oneof thewaysinwhichteacherscan maximize
theeffectivenessof their timeinthe classroom
is to rotate the types of instruction that they’re
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using, makingsurethat thereisa mix of srategies
that might work well for different students
(Cleaver, 2010).

1) Hands-onlearning activities

Students often thrive when given the
opportunity to create something ontheir own.
Research showsthe more activeabrainisin
different areas, thegreater chancefor retention.
Author Judy Dodge explainsin a Scholastic
article, “If you’re only listening, you’re only
activating one part of the brain. But if you’re
drawing and explaining to a peer, then you’re
making connections in the brain”. Hands-on
activitiesaretraditionaly usedinartsand science
courses, but virtually any subject matter can
havehands-onlearning. For example, anEnglish
class could use the same approach by having
students assemble portfoliosof their writingin
booklets for presentation or having students
create dioramas depicting scenes in books
they’ve read. These types of projects can be
more meaningful and engaging to Sudentsthan
traditiona exams, and encourage morecrestive,
independent thinking.

2) Collaborative projects

With collaborative projects, studentsget
the chanceto work with oneanother toward a
commongod. Theseexercisesarevauablein
their capability toteach studentsabout theva ues
of cooperation and working with otherswho
might be different from themselves. Pairing
studentswith different skill setscanbeagreat
way that while not everyone sharesthe same
talents, everyone can contribute to the proj ect
meaningfully intheir ownway. Collaboration
encourages studentsto engagein productive
dialogue and it can provide an opportunity to
foster debate. Deciding between different
approachesto satisfy project requirementscan
help develop students’ executive decision-
making capabilitiesand their ability tolistento
others’ opinions and suggestions.

Well-structured collaborative projects,
according a National Survey on Student
Engagement, help studentslearnthefollowing:

a. Break complex tasksinto partsand steps

b. Plan and managetime

¢. Refineunderstanding through discussonand
explanation

d. Giveand receivefeedback on performance
e. Chalengeassumptions

f. Develop stronger communication skills

3) Experientid learning

Giving studentsthe chanceto apply the
classroom lessonsto apractica application can
be an exciting and rewarding experience. By
showing them thedirect benefitsof their new
knowledge, theteacher ishel pingto cement the
notion that students’ studies are tangibly
productive and worthy of their timeand effort.
Activitieslikefieldtripsintheloca areaarea
great exampleof how experientid learning can
beincorporatedin your lesson plansfor the yesr.
Additionally, having active and pro-active
activities within the classroom and direct
ingtruction asthe homework (otherwiseknown
asthe flipped classroom) isan excellent way to
engage studentswiththematerid.

4) Directingruction

Whilemost of usthink of direct ingruction
when we think of the traditional classroom
structure, its effectiveness has not diminished
over time. Done properly, direct instruction
helpsstudentsknow thewhy behind theactivities
they’re doing. When introducing a new lesson,
it’s important to emphasize the broader
conceptsasawholeto ensure comprehension,
rather thanindividud facts, asthesecandistract
fromtheoveral message. Directindructionaso
hel psto establish order in the classroom and
minimizedigtractionsand disruptions.

Whilethesefour methods of instruction
areby no meanstheonly waystoteach aclass,
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engaging your studentswith arotation of these
strategies can help keep the classroomalively
and dynamic environment for learning.
According to Uzezi & Zainab, learners who
apply guided inquiry models have scientific
thinking skillsbetter than learnerswho gpply the
traditional model (Rizgi Rahmawati, Saiful
Ridlo, 2018).

According to PISA 2018, Global
competenceisthe capacity to examinelocal,
globd andinterculturd issues, toundersand and
appreci ate the perspectivesand world views of
others, to engage in open, appropriate and
effectiveinteractionswith peoplefrom different
cultures, andto act for collectivewell-beingand
sustainabledeve opment (Ramos & Schleicher,
2018). Accordingly, aunanimous definition of
global competence cannot yet be identified.
Scientific theory-building for the construct of
global competenceisinthisregardrelatively
young and undeveloped (Salzer & Roczen,
2018:7).

Wilson (Todd, 2017), global competence
is “Substantive knowledge, perceptual
understanding, capacity for personal growth,
ability to develop international interpersonal
relationships, and ability to act as a cultural
mediator”. Olson and Kroeger had drawn the
definition of aglobally competent personasthe
one who has enough substantive knowledge,
perceptual understanding, and intercultural
communicationskillstoeffectively interactinour
globally interdependent world (Konwar &
Barman, 2013). What is Globa Competence?

Todd said that global competence is one’s
embodiment of four dements A dispostionand
affect toward culturaly diverse peoplesset into
motion by open-mindedness; a body of
knowledge founded on an understanding of
one’s own cultural background, globalization,
and world languages; aset of skillssuch asthe
abilities to collaborate, investigate globally
pressing issues, and communicate effectively,
with thesethreed ementsuniting for thepurpose

of taking action for the global good, thus
rendering the globally competent individual a
cosmopolitan (Todd, 2017).

Accordingto Curran, globa competence
as an “appreciation of other cultures and the
ability tointeract with peoplefromforeignlands.
It is the ability to become familiar with an
environment, not causing a rift while
experiencing something new, and reflection
upon the experience at its completion” (Barman,
2018). Because deve oping global competency
is motivated by the ability to interact cross-
culturally and approach one’s own beliefs and
experiences critically and self- reflexively,
opportunitiesfor domestic studentsto engage
In academic taskswith international students
must be cultivated. International students can
be critical sourcesof knowledge, representing
diverse as well as more complex—and
contested—ways of knowing (Siczek, 2015).

Theideaof globa competencearticulates
theknowledge and skillsteachersand students
need in the 21st century. Globally competent
teachersand students have the knowledge and
skillsto: (a) investigate theworld which means
globally competent teachersand studentsare
aware, curious, and interested in learning about
the world and how it works, (b) recognize
perspectives. It meansthat they recognizeand
expresstheir perspectivesthat others may or
may not shareit, (c) Communicateldeaswhich
means they can effectively communicate,
verbally and non-verbally, with diverse
audiences, and (d) take action that meansthey
havethe skillsand knowledgeto not just learn
about theworld, but also to make adifference
intheworld.

A mode of globa competencewiththree
related dimensionsdidinfact emerge. Which
have been affirmed by other authors: (1) a
positivedisposition, including astrong sense of
an individual’s own cultural self and empathy
towardsothers; (2) the ability to speak, think
in, and understand foreign languages; and (3) a
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“deep knowledge and understanding” of the
world’s history and an ability to think critically
about globa complexities. Thesed ementsoffer
both amap and aset of critical challengesfor
education, whether at the primary, secondary,
or university level (Hughes, 2014).

Globally competent teachersneed many
capabilities beyond cognitive aspects. They
require a good combination of affective,
psychomotor, and perceptual approachesfor
dealing with information and to offer
opportunities for learners to develop an
enlightened approach to dealing with the
challenges of the present world. Education
preparesthefuture generationto taketheir due
placein society; ateacher playsapivotal rolein
this process. A teacher is the key person to
initiate and support change for educational
improvements. Withtheincreasing complexity
of problems, expectationsof teachersarealso
increasing. To create athirst for knowledge
among his’her pupils, ateacher must continue
to learn and grow professionally. Thus,
education of teachers at all levelsis highly
sgnificant (Darji & Lang-Wojtasik, 2014).

There are various conceptual and
theoretical understandings of global
competencies. The ministry uses the term
competenciesto refer to theknowledge, skills
and attitudes students need to reach their full
potentia and to face complex challengesnow
andinthefuture, whiletheterm global refersto
thelearner asawhole. For the purpose of this
rapid synthesis however, we use the global
competencies described by the Council of
Ministersof Education (CMEC) intheir Pan-
Canadian Globd Competenciesdocument. The
CMEC defined global competenciesgenerally
as “sets of overarching attitudes, skills, and
knowledge that can be interdependent,
interdisciplinary and leveraged in avariety of
stuationsboth localy and globaly (Universty,
2018).
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m METHOD

The method used in this research is
descriptivequalitativewithtriangulation of data
(observation, interview, and documentation).
According to Moleong descriptiveresearchis
amethod of research whichistryingto describe
andinterpret theobject asinfact (trandatedin
English). Qualitative method is method in
research in which study the socia phenomena
or human problem. Qualitativeresearchisaso
exploring phenomena, identifying theissuesand
answering the questions(Moleong, 2002). By
learning such materid sinagloba competence,
theteacherscan beactively involved and they
can explore more skills through global
competencelearningmodd , learning cognitive
skillssuch asreading, thinking, memorizingand
writing.

B RESULTSAND DISCUSSION

Theresult and discuss onwill bedescribed
by Table 1. Knowing that Globa Competence
learning model isadeviceintheteaching and
learning process where many areas of the
curriculum are connected together and
integrated globally to create a natural
circumstance of teaching-learning process. By
learning such materid sinagloba competence,
theteacherscan beactively involved and they
can explore more skills through global
competencelearningmodd, learning cognitive
skillssuch asreading, thinking, memorizingand
writing. Esu(Chon, Mat, Mohd, & Nazri, 2012)
pointed out some stagesin selectingathemeas
follows

1. Choosing atheme (teacherslinksthetheme
to the student’s everyday life).

2. Desgningtheintegrated curriculum (teechers
organizelearning goasof the curriculum both
process skillsand content knowledge around
thetheme).
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Tablel. Theresult of thisresearch

No Investigate The Recognize Communicate TakeActions Learning Process  SkillsRequired
World Per spective Ideas
1 Young teachers Thefindings Acknowledge  createthe Proj ect-based - Critical
identify theissues found were their and show new  waysto learning & Thinking
happened inthe own original differentideas.  improvethe Problem-based - Innovative
aea perspective Communicate  ideas learning - Creativity
(Kalimantan/Papua) Identify the it - Collaborative
and give researcable influences on
questions. that perspective
and classify
them.
Issue: Coresubjects  Havethe Discuss & Role play,
inventories Presentation Teaching
experiences
2  Createvariousways, Identify the Listento & Assesthe Proj ect-based - Creativity
approaches, media, influences. communicate option & learning & . Critical &
and strategies to using verbal & create plan Problem-based Analytical
manage the issues List theimpact. non-verbal action learning Thinking
behavior, - Collaborative
languages,
strategies
Managing Control the Video
information influences and Presentation Collaboration
3 Anayzeintegrate sy  Explain how Select& use Teach Pr oj ect-based - Critical &
nthesize the cultural interaction  appropriate persondly, or  learning & Analytical
evidence collected to  influence situation,  technology / collaboratevel  Problem-based Thinking
congtruct responses  issues, includingthe  mediato y in create learning . Communicative
to globally development communicate with ~ waysto . Collaborative
significant solutions  knowledge different audience  contribute &
assessthe
Design Thinking Consider the new Presentation & impact of
Teams findings Panel Discussion  action taken
Role play &
teaching
drategies
4 Enhancean Express how Consider onhow  Consider on Proj ect-based - Creativity
argument based on differintial accessto  effective their capacity  learning & . Critical &
compelling knowledge, communication to avocate & Problem-based Analytical
evidences &consider  technology, affects contribute to learning Thinking
multiple resources affect understanding & global . Collaborative
perspectivesto draw  quality of life & Collaboration Improve - Appreciative
conclusion perspective globally . Awareness
Problemsolving: Character building ~ Team work Evaluation
Feedback & Review by sharing
experiences

3. Desgningtheingtruction (teachershandlethe
scheduleof classactivities).

4.Encouraging presentation and celebration
(teachers manage students’ presentation
individudly or ingroups).

Thetopicsor issuesprovided aredifferent,
such as mathematics, socia studies,culture,
literacy, science, etc. Theyoung teacher focus
on their global competencies, create their
objectivesand strategies, buildsthe cognitive
processbased ontheissuesavailable. They then

37



38

engage and be active one another inateamto
apply the contens of the table above in new

perspectivesglobaly.

m CONCLUSION

Globa competenceishaving ability to
interact actively with others, well-arounded,
appreciative, understanding, awareness of
onesdf asactiveparticipant , thinking differently,
taking on adifferent perspective, being ableto
work together asateam, solvethe problemand
giving asolution . Globally competent teachers
havetheknowledgeand skillsto (@) investigate
theworld beyond their educationd experiences,
(b) recognizetheir own and othersperspectives,
(c) communicatetherideasglobdly indifferent
styles, and (d) expresstheir ideasand findings
into appropriate actions to improve their
students|earning-teaching process.
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